ABSTRACT
INTRODUCTION
High-powered computers, robust software, and large electronic corpora have enabled researchers to provide insightful information about the frequency of occurrence of particular linguistic elements and render more accurate descriptions of naturally occurring language features which would otherwise be quite elusive to ESL/EFL language learners and practitioners (Hunston, 2002; Sinclair, 2004 ; Thompson and Hunston, 2006; Stubbs, 2001 ). Accordingly, it has been frequently reported that those reference materials and syllabuses that have scarcely scratched the surface of corpus linguistic, have ignored all the insights needed for the content of language teaching.
In this regard Malaysian ESL textbooks were not exceptions. present-day textbooks might lack a broad empirical foundation which leads us to the first reason for carrying out such a study; because non-empirically based teaching materials can be positively misleading. For this particular study, modal auxiliary verbs were chosen to be analyzed in five Malaysian English textbooks because they are reported to be one of the most troublesome grammatical structures for Malaysian learners. It is argued that the limited exposure of Malaysian learners to different forms of modal verbs might be one of the reasons that resulted to an overuse of one modal form or function over the others (Wong, 1983; Manaf, 2007) . Hence the leading question for this study was:
How extensively the modal auxiliary verb forms presented in all text types as well as spoken-text types in Malaysian English language textbooks identical to the modal forms used in real language?
Discrepancies between English Language Textbooks and real language use
Using corpus approach, over the past two decades, a growing number of researchers started to blame the textbooks for neglecting important information on the use of grammatical structures as well as lexical items in real language use and provided ample information about the mismatch and lack of fit between language used in the textbook and real language in use (Romer, when they are about to produce the language themselves partly because "the rule is not sufficient to guarantee a good linguistic production".
Methodology

Population and sampling
For the purpose of this study, two corpora were used in order to answer the proposed research question. The population for the English language corpora was sourced from
Malaysian English language textbooks used for secondary 
Results
There are six modals which are required to be taught in KBSM syllabus for lower and upper secondary students namely: must, will, should, can, may and might. The frequency of could, would and shall, however, is investigated in this study in order to see how many times these modals are presented to students implicitly throughout the texts during five years of study. According to KBSM, in Form 1 textbook, students are supposed to be exposed and taught three modals of must, will and should.
The number of modals that students need to learn increases to can, will, must, may and might, in Form 2 and the exact same modals, can, will, must, may and might are stipulated for Form 3. In Form 4, however, this number dropped to only one modal of should and in Form 5 modals of may and might are repeatedly assigned for the third time. Table 1 shows the distribution of six modal auxiliary verbs explicitly featured to Malaysian students (symbolized by a star*) plus the other three that have been presented implicitly throughout the Malaysian English language textbooks Form 1 to 5.
As it can be clearly seen from Some crucial observations could also be made in the analysis of modal auxiliaries and negation in both written and spoken parts of the textbook corpus. In the following, some of the most interesting findings are listed.
As it can be seen in Table 2 Concordance queries were also done on frequency count of each modal auxiliary verb in dialogues, interviews and speech bubbles in five Malaysian English language textbooks. The results can be seen in Table 3 .
As it can clearly be seen in Table 3 
Summary and Discussion
The first phenomenon was looked at in the context analysis LGSWE corpus, and LOB and SEU corpora, it is understood that there is a discrepancy between the way modal auxiliaries presented in real language use and the way it is presented in Malaysian textbooks. This lack of fit between the order of modal auxiliary verbs in textbook corpus and the other three major corpora can be seen in Table 4 .
As it can be seen in Table 4 , while there are modal verbs that show a balanced frequency of occurrence in the four corpora (e.g., shall, might, may), others exhibit greater degrees of divergence. As it can be seen in all these three major reference corpora the most frequent modal auxiliary verbs in descending order are will, would, can and could.
According to Kennedy (2000) , these four modals are considered the most frequent modals (they account for 72.7% of all modal tokens) in the BNC. Similarly, Coates (1983) reported that will, would, can and could as the most frequent modals accounts for 71.4 % of all modal token in LLC and LOB. However, as it can be seen in Table 4 , except for may, might and shall there is a mismatch between frequency order of the other six modals in textbook corpus.
Will which is supposed to be given the most emphasis in a pedagogic corpus reaches second while can that is ranked third in three major corpora has been overused by standing as the most frequent modal used in the textbook. Indeed, can is well overrepresented throughout Form 1 to 5 textbooks because although it is among the top four used modal auxiliaries, it is well below will and would in terms of frequency occurrence (Leech et al. 2009; Biber et al. 1998) . It is interesting to see that although based on Figure 1 . Frequency of modals in textbook corpus Table 4 . Three major corpora and textbook corpus ranked by frequency KBSM curriculum modals must, will, may, might and should are the ones that are stipulated to be taught in Form 1, Form 4 and Form 5 textbook, still modal can is used more than any other modals. The most remarkably biased toward modals in the textbook is could that has lost its place th th from 4 to 7 in textbook corpus. Surprisingly, this modal (could) is not only underused in Malaysian textbooks but also is not taught explicitly neither at primarily level nor secondary level in Malaysia. Similarly, would is among the top four modals in the textbook corpus but it is not taught explicitly in any of the textbooks. Although Thornbury (2004) has indicated that the most frequently occurring items are not always the most useful ones in terms of teachability, and that they may be better delayed until relatively advanced levels, in the case of this textbook corpus the modals could and would neither taught at lower nor higher revealed that for almost all of the modal auxiliaries, there is a discrepancy between frequency order in the textbook corpus and the four major reference corpora. For example, although would and could are among the most frequent modals in real language, it is both a surprise and a concern to see that the both modals are neither among the top four most frequent modals in the textbook corpus nor have been taught to secondary learners. The reason for this discrepancy is unknown but it might be because of the content of the all major corpora which includes various This study does not suggest making drastic changes in the Malaysian textbooks in order to create a textbook that mirrors exactly the language used by native speakers.
According to Romer (2005, p . 275) it is not even "safe" to do that. However, the most salient facts reflected from natural language corpora should not be ignored in the textbooks.
The findings of this study also show that the currently used pedagogical language in Malaysian textbooks are mainly based on written English rather than spoken. A higher degree of authenticity can be achieved if modal auxiliary verbs are presented in the spoken text of textbooks which is the kind of context in which they typically appear in actual language use. This is essential if we assume that the goal of grammar to be taught is for "communicative purposes" (Glisan and Drescher, 1993, p. 24) . Indeed,it is argued that when students are exposed to the structure in textbooks that is unlikely found in current-day native speaker discourse, they most likely encounter great difficulties to communicate successfully with speakers of that particular language (Romer, 2004b ).
